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PROLOGUE

Welcome to 11:18’s Schools Resource pack which we have produced in conjunction with Foyle Port and Translink
to accompany our show, The Farmer & The Fisherman. We hope you find it informative, useful and enjoyable.  

The resource pack focuses on improving and developing childrens’ story telling skills whilst improving their
knowledge about Lough Foyle and its port. They will draw on real life experiences and stories from their local area, namely
the City of Derry and, specifically, the areas surrounding Lough Foyle and the railway line between Coleraine and Derry. 
We encourage the students to share their stories in a dramatic context, exploring ways to tell us about what they
discover about where they are from through spoken word, dramatisation and by recording the stories they have to tell. 
The sessions herein were first delivered to Primary 6/7 pupils at Culmore Primary, Newbuildings Primary and St Oliver 
Plunkett Primary School throughout May 2013.

The three workshops are simple to follow and allow children to develop their writing skills, gain physical confidence, 
and explore ways in which to deliver their stories to an audience. We aim to encourage collaborative teamwork and 
introduce children to the concepts, ideas and ways in which we interpret stories, while encouraging them to explore 
the history, culture and personal connections they have to the local area surrounding the route.

1. The Farmer & The Fisherman

2. About the show

3. About the company

4. Our experience in Northern Ireland & How we work

5. All About Foyle Port

6. Workshop 1

7. Workshop 2: All About Foyle Port
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The farmer & The fisherman

First performed 3rd – 9th June 2013, on the train from Coleraine to Derry, as a programmed event of Derry~
Londonderry City of Culture 2013, supported by Foyle Port and Translink.

Devised and Written by: 
Charlotte Hodkinson, Vala Omarsdottir, Simone Waller & Camila Ymay Gonzalez Ortiz

Original composition, sound design, recordings: Ben McAuley (Start Together Studios, Oh Yeah Centre) 
Additional musical composition and vocals: Arborist 
Song Lyrics taken from the poem Things Breaking by Pablo Neruda

Performers:
Paul Kennedy as The Voice
Niall Cusack as Seamus Heaney
Alexei Vergara Aravena as Pablo Neruda
Lisa Hogg as The Girl
Dermott Hickson as The Prisoner
Fiona Hodkinson as The Nun
Stephen Hodkinson as The Priest
Sarah Lyle as Farmer & Fisherman Game Female
Richard Clements as Farmer & Fisherman Game Male

Set Making: JP Conaghan and Natalie Murphy
Graphic Design: Bii Orprasert

In addition we would like to thank all our wonderful volunteers and supporters throughout our time here, including
but not exclusively; Eddie Butcher, Alisdair Gardner, Robert Lynch, Fidelma and Oliver Hodkinson, Alex Mc Laughlin,
Jackie and Heather Millar, Margaret and George Stinson, James Wray, Fiona and Steven Hodkinson, Crusoes Coffee
Castlerock, City of Culture 2013, Derry Playhouse, Foyle Port, Iniscomm, Translink, Start Together Studios, Culmore
Primary School, New Buildings Primary School, and St Oliver Plunkett Primary School.

With Thomas Addis, Connor Allen, Gemma Campbell, Sara Ellis, Barry Etherson, Demi Friel, Charlotte Hodkinson,
Helen Maguire, Ben and Frances McStravick, Aimee Millar, Jackie Millar, Steven Millar, Vala Omarsdottir, Bii Orprasert,
Kate Porter, Harry Stinson, Margaret Stinson, Simone Waller and Lisa from Oh Yeah Centre
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The farmer & The fisherman takes place while the audience is travelling on the train from Coleraine to Derry, a route
described by Michael Palin as one of the world’s great train journeys. Taking the archetypes of the farmer and
fisherman as a starting point, the piece invites the audience/passenger to explore how the land and the sea has shaped 
this region, its people and their choice of whether to stay or see what is beyond this island.

The audience experiences most of the show through headphones and during The Farmer & The Fisherman they hear 
the voices of various real and imaginary characters who are, for the most part, taking the same journey as the audience. 
We hear a central voice who guides us – he has been taking this train journey for years and is now doing so for the 
last time. We hear three dialogues between local people who may, in different ways, be interpreted as being ‘farmers’
or ‘fishermen’. We also hear a fictional radio programme, the signal of which we seems to pick up accidentally through 
our headphones. The show is hosted by Seamus Heaney and in this instance he is interviewing the dead Chilean poet, 
Pablo Neruda. They talk about themselves, the land, the sea and about poetry. The poetry of these two writers heavily 
influenced the piece overall and we see Heaney as a natural and convincing spokesperson for the land and Neruda
as a natural and convincing spokesperson for the sea.

These voices are accompanied by an original audio score which complements and enhances them, as well as fitting
the landscape itself. You should be given the full audio track as an accompaniment to this pack.

As the audience sit and listen, they look out the train window and in doing so may see things (performers/installations) 
which we have put in particular places to complement or sometimes, contradict what they are listening to. Please see 
the accompanying photographs to get an idea of these visuals.

11:18 was based in NI for two month prior to the show, researching, gathering and sharing material about the area with 
different communities along the train route from Coleraine to Derry. We also worked with local people who live or work 
along the train route, some of whom have provided voices; some have provided land to place installations and some 
may even appear as live performers along the route.

ABOUT THE SHOW
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ABOUT
THE COMPANY

11:18 are four artists from London, Northern Ireland, Thailand and Iceland. We specialise in making audio
and installation based performances for real train journeys. We explore ways in which landscapes acquire 
performative qualities and how journeys can affect how we, ascitizens, relate to our environment. Audience 
members are given a set of wireless headphones; board a regular, scheduled train and then watch and listen.

The train window acts as a natural frame for the action. By designing audio stimuli,
installations/performances on platforms and elsewhere, we aim to trigger a collective and personal
response and heighten an audience’s awareness of the particular questions that the journey raises.
11:18 aims to create work that pushes the definition of site-specific performance, while being accessible, 
engaging and thrilling for its audiences.
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Company Members

Simone Waller

Simone completed an MA in Performance making at Goldsmiths College, University of 
London in 2011, and is a founder member of 11:18. She originally trained at The London School 
of Contemporary Dance, and worked as a professional dancer and actor in West End Theatre 
and Television for many years. Most recently she has choreographed and devised 
a number of community and Youth Theatre Projects, and has lectured for E15 and 
Guildford School of Speech and Drama, among others. She is interested in creating theatre 
that actively engages audiences and takes place in site-responsive environments. 
She is also passionate about working within and for local communities and seeks
to develop work that inspires creativity and raises questions about the space and 
society in which we live. She is a qualified Lecturer and Teacher who dislikes labels and who 
describes herself as a multi-disciplinary practitioner.

Charlotte Hodkinson

Charlotte graduated from an MA in Performance Making at Goldsmiths College in 2011.
Prior to that she was a co-director, devisor and producer for Buffalo Cut theatre, as well as 
a freelance educator, assistant producer and performer. With Buffalo Cut she won funding to 
take The News From Nowhere to Nowhere Festival in Spain. She has worked at 
Battersea Arts Centre and with Dancing Brick Theatre, Subject to_change and 
The Molino Group. Charlotte has also performed at the Lyric Theatre, Belfast and at 
the ADC in Cambridge and has directed new writing at the Braid Arts Centre in 
Ballymena, her hometown. She studied language and literature as an undergrad and
spent a year studying dance and film at the Instituto superior de arte in Havana, Cuba.
She currently also works for goypi.org (Youth and Philanthropy Initiative) as 
Northern Ireland Schools Coordinator and for Nottingham Playhouse as the Fundraising
and Development Officer.

Vala Omarsdottir

Vala is from Iceland but trained as a performer in N.Y.C. for 3 years before moving 
to London where she completed her degrees at Central School of Speech and Drama
(M.A. in Advanced Theatre Practice) and at Goldsmiths (M.A in Performance Making).
Alongside being one of the founders of 11:18, she is a co-artistic director at 
Vinnslan, an Icelandic platform for artists. Vala is also an associate artist at Bottlefed and
Tangled Feet, award-winning companies based in London, for whom she works 
on a regular basis as an actor and a performance maker.  Vala is based in London and Reyjavik.

Bii Orprasert

Bii is an artist with a background in music, dance and theatre. She gained a BA in 
Performance Communication from Thailand, before working professionally as a 
choreographer, dancer, performer and designer. She holds an MA in Performance Making
from Goldsmiths College, University of London. Here, she was charmed by the 
possibilities of site-specific performance and wishes to explore them further with the other 
11:18 co-founders. As a foreigner in London she has been struck by the vast cultural 
differences and the constantly shifting nature of society in the city. This has inspired in her
a passion to make socially engaged work. She has been involved in a number of performances 
with multicultural and international artists in London.

5



Theatre company, 11:18, were commissioned by Derry~Londonderry City of Culture 2013, with support from Translink 
and Foyle Port, to create a bespoke piece of audio-visual performance for the train journey from Coleraine to Derry. 
The company specialises in creating this kind of work and has done so before in London and, most recently, in Suffolk. 

11:18’s work is experimental but accessible and inclusive. We connect people to places and encourage them to look 
at a familiar landscape in a new way; to see it in a different light. In this way, audiences can see things that they might 
not have noticed before and perhaps learn something new. As an official event in the City of Culture programme,
this project complemented the cultural activities that happened across the region in 2013, as well as the re-opening of 
the Coleraine – Derry railway line.

OUR EXPERIENCE
IN NORTHERN IRELAND

& HOW WE WORK

Every piece we make is different and specific to each route. This piece and the inspiration for it came from
the communities and the histories connected to the areas through which the train passes. We knew that we wanted 
to explore the rich history of Lough Foyle, Londonderry Port and the railway line itself. In creating the work, 
we formed long lasting relationships with local people, particularly those who have worked in industries connected 
with the port,  whose families have lived and worked in the area for generations. In getting to know so many local 
people we were able to build a narrative using real life stories and events, and have been able to include the voices 
of our new friends in the audio recording.  This project has offered the company an opportunity to engage with
 the communities surrounding the route in unique ways, each individual has not only played a huge part in creating 
the piece, but has supported us, fed and watered us, and provided a network of friends we have been able to rely on 
for all sorts of things throughout our two months in Derry. 

We delivered 4 workshops in 3 Derry Primary schools - St Oliver Plunkett’s Strathfoyle, Newbuildings and Culmore 
Primary. Our work with each school enabled us share our knowledge on storytelling and encourage the children
to share with us their stories about the places they are from. We taught the groups specific information about 
Foyle Port, the work it does and how this relates to people’s lives. We discovered a great pride in the cultural history of 
the landscape, and have been able to include a montage of the children’s voices in the final piece. 
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Coal comes to Derry from as far away as Colombia and South Africa. We take grain from Brazil, Mississippi in the US. 
Plywood comes here from China.  We also import from European countries like Spain, France, Norway, Scotland, 
Belgium, Poland and Holland. 

Foyle Port - my port

Foyle Port is a deep-water port - 10 metres deep at high tide!  Our main job is to keep the waterways into the port clear 
and safe for shipping. The area we cover stretches from the mouth of Lough Foyle at Greencastle, Co Donegal right up 
to the Craigavon Bridge here in the city.  We are also in charge of handling the ships that come in and out of the port.

We maintain the shipping channel by dredging the bottom if it gets built up and by making sure that all the lights and 
markers along the way are in full working condition. To help ships navigate the channel, they can use one of our Foyle 
Pilots to take them up to Lisahally. The pilots board the ship at the mouth of Lough Foyle and steer it up the tricky
waterways to the quays. 

ALL 
ABOUT

FOYLE PORT

What kind of port are we?

Where do the ships come from and what do they import?

We are a “bulk cargo” port, which means we are 
especially good at handling cargoes like coal, 
oil, grain, fertiliser, minerals and wood which are 
stored in bulk in the hold of the ship, rather
than in containers.  These goods come into 
the port on cargo ships and tankers, which you 
see coming up and down Lough Foyle and 
the river all year round.  We also export bulk 
cargoes such as coal to Venezuela and Spain.
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How does this affect me and my region?

The value of trade passing through the port now stands at an estimated at £1.4 billion providing employment for over 
1000 people in all sorts of industries: Oil from Norway is used for central heating and to make petrol and diesel for cars, 
lorries and trains; coal is used for industry and for household heating; minerals which are imported into Foyle Port are 
used to make glass bottles for drinks; logs from Scotland go to the construction industry to make timber products like 
roofing rafters for houses.  Grains are imported for feeding farm animals such as cattle, sheep, pigs and chickens. 

What happens when ships get to the quays?

What else happens at the port?

Our history:

There has been a harbour in the city since before the time of St Colmcille. The Port and Harbour Commissioners were 
first established in 1854 to improve harbour facilities and to handle all shipping navigation.  Since then, we have seen 
a lot of changes, from the days of the sailing ships, emigration, the naval base here in World Ward II and then our move 
out of the city to Lisahally, where we have been based since the 1990s

Cruise ships visit the city bringing thousands of visitors mainly from the US and Europe. Small ships can berth right in 
the city, medium-sized ships stop at Lisahally and the very large cruise ships pull in at Greencastle, and passengers are 
“tendered” ashore in small boats. We also have our own Marina – Foyle Marina – for visiting yachts and leisure craft right 
in the heart of the city.

When the ships get up to the quays at Lisahally they are discharged using large cranes and grabs. The goods are then 
loaded into lorries for transporting to customers in the region.  
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WORKSHOP 1

Objectives   
 
• Developing listening skills
• Group interaction
• Focus on tasks
• Team work and imagination
• Devising stories

Resources

• Hall or large space
• Printed pictures included in this pack

II. High.Middle.Low

Students are asked to physicalize three different positions, HIGH, MIDDLE or LOW. Having established these the teacher 
instructs the class to continue moving around the room, at a purposeful pace, and throughout gives the instruction of 
HIGH, MIDDLE, or LOW, at which point students freeze, choosing a different position which fits the instruction each time.

Ask the group to find a space in the room, encourage them to face any direction, stand with feet hip distance 
apart and find STILLNESS. When they are able to be still ask students to move around the space in any direction
they choose covering every inch of the room with their feet. Students should begin walking with a pedestrian
pace, concentrating on avoiding knocking into each other. Different speeds and instructions relating to mood 
can be given by the teacher, for example; walking at a hurried pace as though late for school, feeling tired, feeling 
hot or cold, etc. The pace should be changed gradually, with the final instruction being for the students to run in 
the space, making sure to avoid each other and giving instruction to freeze and begin again at various intervals.

I. Body In Space

Warm-up Exercises
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IV. Setting the scene - Creating Physical Installations Based On Sites

Running Tales

In pairs one person tells a story that involves action, the other ‘acts’ the story, i.e. ‘you are running up hill, its really
tough, you are out of breathe, when you get to the top you roll down the other side’ etc. This encourages students
to respond to ideas physically.

Memory stories

Sitting in one large circle the teacher explains that we are going to create a story as one big group. Each student needs 
to listen to the previous line given, and add to the story. Each student has to offer one sentence to add to the story. 
The teacher begins the circle story with something like “when I was smaller than I am now”, or “In the place where I 
live”, or even something more specific to the local area, which gives student a point of reference from which to begin. 
The stories can be as wild and imaginative as students wish, the idea being that each child contributes a line, 
which  follows on from the previous one. The circle story can continue until the teacher feels it has reached
a natural conclusion.

V. Storytelling - Running Tales and Memory Stories

Start by calling out a situation or place such as a bus stop, classroom or sand castle. With older students, you can get
more abstract. Have one child come to the front and pose, and then the second child will pose in another 
position. Continue until a number of children have added their body to the scene. The idea is that they will pose 
to complete the scene or situation you have given them. This game also builds on imagination and creativity.

You can develop the above to move on to the idea of soundscapes by getting the rest of the class who are left to 
create the sounds of the environment where the scene is placed.

III. Exploring Your Environment

Everyone starts by walking around the space in a random fashion (rather than in a circle or in one direction). 
Once everyone has explored the physical space - change the setting. “You are no longer in this room - now you are in 
the Arctic and the cold wind is blowing, snow is sticking to your eyebrows and nose hairs, you pull your coat tighter 
around you but the cold just keeps getting colder, your nose starts running as all the bones in your body start to
freeze and SUDDENLY you have become a frozen statue.” Continue to change the setting, environment, temperature,
situation, etc. This is a great way to get children out of “life mode” and into “play mode”. Add to the end of this game is 
tell everyone you are walking in a park and you are surrounded by friends you haven’t seen in a long time. Tell them 
to approach everyone in the group with a warm smile, a handshake and a greeting like “Oh, I haven’t seen you in such
a long time!” or “It’s so nice to see you; how’ve you been?” etc. This helps students to interact with each other in playful 
way, and removes any inhibitions.
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Each student should write the story his or her group has created for homework

Homework

Task A: understanding the story behind the visual image using your imagination

Using the Memory stories created in a circle encourage children to think of the stories behind the images they 
are given, and use the circle story as a format for developing their own stories

• Divide students into groups

• Give each group a selection of photographs/pictures included in the pack (Resource A)

• Discuss what stories we see in each picture, what do the students think could be happening, what might the 
 characters be in these stories

• Allow students time to discuss ideas within their groups

• Ask each group to feedback back what they think may be the story behind each picture

• Finally ask each group to create a “memory story” using the previous format of a sentence each, to further
 develop the story behind the picture
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Standing in a circle, students are asked to count to twenty, as a group. If one interrupts the other, or overlaps 
the group must begin again. There is no set order, this exercises works with encouraging students to work together
aiming to achieve a goal as a group. It is rarely possible to achieve a count of twenty without overlapping, however 
the group, when working in this way, will become more focused and cohesive, learning to work as a team aiming 
for a common goal.

II. Counting To Twenty

Students stand in a circle, one person calls the name of another who is across the space, (A) as he/she does
so they begin to move toward that person (B) As A approaches B, B must call the name of another person in the circle 
(C) and leave their space to move towards them (D), as C approaches D, D must call the name of another and 
move towards them. And so on. Each child fills the space of the person whose name they have called, this can 
continue as long as required and pace should be quickened as students become more adept at the game.

I. Circle Name Game

Warm-up Exercises: Focus

Objectives

• To gain an understanding into the history 
 and role of Foyle port and its relevance
 to the local area
• Listening skills
• Teamwork
• Interpretation of stories in dramatic context

Resources

• Hall or large space
• Paper and pens
• The Port Story (Resource B)
• Information on Foyle Port
• Quiz (Resource C)

WORKSHOP 2:
ALL ABOUT

FOYLE PORT

12



Q&A: What do we know about Foyle port, allow students to tell you what they already know about the Port 
and its role in the community. If any historical stories come up, ask them to remember them in their heads as 
they might want to use them later on in the session when developing their own stories.

• Divide the class into small groups of five or six, giving writing paper and pens to each student

• Tell the children you are going to read them a story about the port. (Resource B) Explain that it includes a lot of  
 important information that they will need to remember in order to complete a quiz that will be coming up 
 next

• 1st Reading – Ask the students to listen, without taking any notes and read the story to them

• 2nd Reading – During the second reading allow the students to write down things which they hear which 
 they think may be important when it comes to answering questions on the quiz

Task A:

Facing front, in their own space, students observe the teacher. No instructions need to be given here; the teacher 
stands with her hands apart as though about to clap them together. Very slowly she brings her hands together, 
either to a CLAP, or a False Clap. Students will mimic the teacher’s action, and focus entirely on making sure 
they clap, or follow the teacher’s hand movement to the letter. Pace can be changed as can distance between hands,
and timing for the CLAP as the teacher prefers.

This exercises really encourages the students to focus, and challenges them to concentrate physically on what the 
teacher is doing, bringing the group together as one working company.

III. Hand Clap

Quiz: Ask each group to write down their answers to the given questions (Resource C), which should be 
read out by the teacher. They are allowed to discuss possible answers quietly within their groups, but 
must each write down answers for future reference and understanding.

Q&A: At the end of the quiz ask the groups to think about what they have discovered about the port 
and to discuss the parts that interest them most.

Feedback
 
• Go through each question and ask the groups to feedback the answers, ensuring each group has the 
 opportunity to answer a number of questions each
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Task C: Referring to the work in the previous workshop we can now begin to physicalise the  
  children’s stories

• Ask the students first to divide their story into 3 parts which they can make with their bodies to give a 
 physical picture of each part (Tableau)

• Ask the students to spend twenty minutes creating these physical pictures, based on their stories within their 
 groups

• Allow time for each group to show their pictures to the rest of the class

• After each group has shown their work ask the rest of the class what story they thought the group was telling.

After task C the teacher can talk a little bit about how we physicalise stories, and different ways of sharing stories
with others, reference to theatre, plays, paintings, photographs, pictures, storybooks, poetry etc. can be helpful 
in children recognising the many different ways to share stories with an audience.

Homework

Q&A: Ask the students of their experiences of either the train journey from Coleraine-Derry or the port
and its history. Perhaps they have family members who worked at the port, or who were Farmers or 
Fishermen. Allow the students to share stories and ideas about their experiences based on these subjects 
for the last ten minutes of the session before giving each their homework task.

Ask the children, preferable over a weekend, to talk to their family and friends about stories they may have to tell
about either

• The Railway
• The journey between Coleraine and Derry
• Foyle Port
• Farmers and Fishermen

These may be true stories from the past, or tales they decide to write from their own imagination. Whichever they 
choose to do they need to write the story down, filling one side of A4 paper, or two sides of an exercise book.

• Remaining in their groups, and using the storytelling tools they learnt in the previous workshop, ask each 
 group to make up a short story based on the information they have just learnt about the port

 Teacher Observation 

 • You can give students as long as you feel they need for this activity but we advise no more than 
  twenty minutes. The teacher should talk to each group in turn as they work independently,
  supporting the students in creating the story and/or listening to what they have produced.

Task B: Devising stories of your own
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III. Running An Assault Course - Teacher Led

With the class standing in a circle, the teacher gives instructions as though the students are running a marathon,
however along the way they meet various obstacles. E.g., the teacher may start with GO, then tell students 
they are running up a really steep hill, that they need to jump a river, shimmy through an underground tunnel,
leap over rocks, dive into a lake and swim across it. Any instructions can be given that encourage the group to 
physicalise the experience on the spot

II. Body Parts Leading

Again finding a space in the room, students are asked to move around the space leading with various body parts. 
For example, leading with your chin, students walk with chins sticking out in front, leading the way. As they move,
different instructions relating to different body parts can be called out e.g. nose, elbows, head, knees etc. 
This encourages children to move in different ways and consider what kind of characters can be developed
 from different physical states.

Again ask students to find a space in the room. Ask them to imagine they are stepping into a pot of paint in their 
bare feet, of any colour they choose. Then instruct them to move around the space, covering the whole room with
their feet, and creating imaginary patterns on the floor with their chosen colour of paint. Pace can be changed as 
the teacher decides, as can adding other instructions like freeze, slow motion, rewind (go backwards)
 fast forward, etc. as the teacher chooses.

I. Feet In Point

Warm-up Exercises

Objectives 

• Reading and listening skills
• Negotiation
• Teamwork
• Dramatising and physicalising text

Resources

• Hall or large space
• Children’s story’s

WORKSHOP 3:
SHOW ME

YOUR STORY
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Discussion: Sitting in a circle, ask the group to feed back their experience of finding and writing the stories they have
 brought to the session.

• How many students wrote from their own imaginations
• What stories were they able to discover through talking to family and friends
• How did they approach writing the stories down, and how difficult/easy was this process

Q&A and Feedback

Ask students to think about what they have discovered over the last three workshops. In a Q&A session illicit 
from the class what they have learnt, discovered, enjoyed, found fun, difficult etc. about the sessions. 

Explain that in the next session we will be recording the stories they have written with a microphone,
and encourage the students to re-read their stories for homework, and make sure they make any changes
they wish to make before the next session

Task A:

• Divide the students into small groups, try to insure that the groups differ from the one’s they were in last week,  
 allowing each student to work with a new group of students where possible

• Ask each group to quietly tell their story to the group, encourage children to listen to each story

• Ask each group to decide one story that they would like to dramatise in this particular session

• Referring to the exercises in previous sessions ask the children to create up to five physical pictures/tableaus 
 which best tell their story

• Allow about half an hour for the students to work independently on this with the teacher supporting and 
 working with each group as necessary. The focus should be on encouraging students to develop imaginative
 images physically, which best tell the story

• Each image created should be almost like a snapshot or painting of an important moment in the story, which
 tells the story as a whole

• Allow time for each group to “show’ their stories to the class, eliciting feedback from the rest of the class as 
 to what they think the story might be about
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This session should take place in the classroom, with students working independently while the teacher records
children’s stories in a quiet corner.

• Each student can use the time during this session when they are not recording to create a story board for their 
 story

• This involves dividing a sheet of A3 drawing paper into six equal sections

• In each section students draw a picture that visually tells their story. We prefer each student to work with 
 six images only as this encourages them to think concisely about their work, and about how best to tell 
 their story when restricted to only six images.

• While students are drawing, teachers can record each student’s story in a quiet area of the room, or if preferred,
 in a separate space

• When all the stories are recorded, we encourage teachers to download them to a disc or memory stick, and 
 offer children the opportunity to hear themselves telling their stories out loud.

• This can then be followed by a feedback session discussion ideas around how effective it is to hear stories 
 spoken, how well we listen, what we remember, and how we use our voices to hold and audiences interest.

Task A:

Objectives 

• Independent working
• Speaking skills
• Confidence building
• Imagination and drawing skills

Resources

• Coloured pens/pencils
• Plain drawing paper
• Recording device

WORKSHOP 4:
TELL ME

YOUR STORY

Conclusion

The recorded voices can also be added to music, pictures or video clips, to enhance the story and create an audio/
visual performance. This enables students to understand further how stories can be presented in various forms. 
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RESOURCES

Workshop 1 Task A - Pictures
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